ol e wAl, whd 59 94 83} F5F 4 Aol WAHE 29 F, A%
A4, A2 Sol JalA Az,

WA gelskedl A%, Aol BAAE 4T AT AR YA FEA *'aloﬂ

FAAE 22T QT $Eo Hebd B ERAAL G540 A8 SHe) 24
Fo 2 A £ Aol B AFAAY AFARE Gol G FAAA AN w3 A
g},
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ot g wallsivt AAs A s ek, Hd 474 2H2dA? g
Golshsrellgt T3 71 A Ez A7k B Bba=t shadute] AAE A4 2o 2 @
o, & A2 vl 5o el v st Eobze) WEA L Foha Huse] o Fd
% %, 2aAES Ad §719 A3 ukE 2474 (self-concept) o] &7
AA oot webd A S FRiAz YT o A st diste] Y FHo F

2 FEHoh. st Eobztel A Haste] 24w
of ojwgt JeFe T AeTtel A Az AFEHnE ohe A
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Significantly greater mean anxiety was found in the low IQ group than in the average or high, the
difference between the two groups not being significant. The correlation between anxiety and 1Q
was significant in the average IQ group, nearly significant in the low IQ group. Significant correlations
were found between auxiety and reading achievement in the average IQ group, between anxiety and
arithmetic achievement in the low IQ group, and between anxiety and language achievement in the

average IQ group.

*AKE KRR B0
1) Feldhusen, J.F. & Klausmeiei, H.J., ‘Anxiety, Intelligence, and Achievement in Children of Low
Average, and High Intelligence; Child Development, 1962, 33. 403-409
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of QT U4e TG ol BN Bekzkel g HAGl FIFE Fu deke 44
Aol o & SoluA Weohm ¥ 4 vk Aol ke we ¥l ¥rhw e A

< AAZE oldl7t A REX G Aol EEl o] FaFoly AR} &
2 A2 AARA 7L dokn s 2AE A doaA, aFHd 25 FEA Feod ¢
2 ApA]l Aol

FHA AFEIAE Bobd 5 Se B34l A3 Ao ?, AAYAE 2 £
23 o Eokzte sl F Fgho 2 o] F EF9] paired-associates learning(¥ A¥
247} Stimulus word & R 3 ulg] A& # 9= response word & A7) 5= AY ) S A A )
Bk F A BF () 94 Wfol 7Ek @) S5(9u] wjgo]l AR e AHoh)
O Aol Eaeh @te] Sg(RFeire] £E z]-—"’-012} a7 A &5k kgl oulst £
Apef A Aol o# th) g g A Bobzte] w2 I AP AL (A Ebzte]l He A H
Aol E%ch gt Ezte] ¥ {2 (el °‘°1/‘1 ool L dMEY F5AFAE
EkAat FAA 2 Aulst Utz T = U

"ﬂ‘f’h‘ﬂ AF HaAE Botztmt 44 Alnsd #e] Ao #3 Aol F, R &
3 gl AFdP A A3 Aol ol FHA S Rz et AT 2ApeIg P

r_|0_

. anxiety and intelligence had interactive effects upon concept formation proficiency. This
interaction was interpreted to show that high anxiety facilitated concept formation for high -
intelligence Ss and impaired it for low-intelligence Ss. The relationship between anxiety, intelligence,
and concept formation was reflected in its most dramatic form in this study. Anxiety had apposite
effects for high- and low-intelligence Ss.

ol 4 A7HA ATFHEmAANA 5l 8o Aol T T Fzel wet Eebztel #474
o0& A34E 2ddve 74% olaidt 4 AUt

ol v e <tol A AHE A &8 B2 ek do] o dFAAL od I
o19] o] (AFo1)e ‘ZJ_il%H: Fo] (kgD E 53tE AolA paired-associates learn-
ing o 2 A v $- v]=5ie), olF) Fol AV e FEa AFoles Ebe]l 2 d4Y
A ohae =gk dohbd g shsAol AT maAFe] HH oF <t FFokn E
o Adugol FA4H o2 WA gl wet Eetzte] 2 AL FFEFAT AsE stsAol
A71A "ok webA] gl ol v A AfolE o3 T AxY FAR

2) Deese, J., Lazarus, R.S., & Keenan, J., Anxiety Reduction and Stress in Learning, Journal of Experi-
mental Psychology, 1953, 41, pp. 55-60.

3) Denny, J.P., Effects of Anxiety and Intelligence on Concept formation, Journal of Experimental.
Psychology, 1966, 72, p. 600. ’
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2] ]lols AFE 71 87t e Aolth sl A FF AFdgn dE ¥
3t Stengal o] =F&el & vhe} o] TEEAY AY L HA Xk A7

ol £ s AdFAY A Aste] A HrlE do & A4 (generate)
ste 3ol AeA= FAF AMdol YAsE AAAE FARE Fol At vHre] el A
WPAdsEe v ddA 8 B 24 AFste Aol Foh, wEA AT
ol F7kolvt stejelx Ehzte] £ AL MY THE oA B HAY Ty w4
o W&E oldlste AL Erbsstdn 2 F A5

Stengal 9] o7& =29 F BwAs FAAA Wzs) B of ¢ o &3] 4¢ Aolch
Foldhgr AA = HohtS YodlE 245 W Eslw glon 2 AEo] language shock © 2
WAs] 7behs gbeh. =3 language shock £ B dtgE Adste WFoR FAEikty oA

=
Az gk, B dodlv L4 v 22 Asol

n.llo
[

the problem of correct naming of objects and ideas.

ISl

a word in the second language may carry a visual image that is quite different from the one
carried by the first language.

c. the use of a new language may cause a sense of shame which results from the feelings of
insufficiency.

d. the adult’s fear of appearing comic.

a, bol &5 A oul9 gheto] H&atx Rt A Y7 E Eokztolch (o] EHd 9o
ol E FF 2 wiAAA Jdste At S4ukel 93t Pattern practice) o]g F{Fo
Hobzke oojst&e] Zyoul Fahe ] Wx olojSEo] AW 4Fo] wdt dspx] EA)
gtz gAs s Fustel ¢, dE Wehe Aol 53] dlgEch.  coll B3 Arson 9] x|
e 4% Aolzt & & Y

... that one’s native language forms an integral part of one’s personality and self-image and that there is

a strong, unconscious resistance to giving up the tokens of one’s native Janguage.
goldhsroll Ag ke T, FFo9 & o] Wgo] 2 E Aol (Transfer) A7 &

A, oL Zo|Ex] t}2 Alge] A Al w3 H# Ro] s}l feelings of insufficien-
“cy & dou s Aol R HA et A2 Hojxg,

4) Arson, HI, The Role of Attitudes About Languages in the Learning of Foreign Languages, Modern
Language Journal, 1973, p. 327.
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Il

B-olzto]l A Al SrellAut A== A Fgol ehw FAZTHH 1Al Q) (empathy) o]
2 7 Ml Absisiele] HEA S oujste A9 shie] Sulolx #wE F ek
Guiora £ empathy & th-&-3 7ol A9 Wz r}, ©

Empathy is a process of comprehending in which a temporary of fusion of self-objects boundaries, as
in the earliest pattern of object relation, permits an immediate emotional apprehension of the affective
experience of another, this sensing being used by the cognitive functions to gain understanding of the
other.

Social perspectiveness or sensitivity, the ability to emphasize with the thoughts
and feelmg of others 7} Jo]dt4r9] 2 Ho] J&2 n|Xclz WA e Z& Aot}

Empathy = o} & @2 u}io] 23lc}s] ego flexibility(Guiora = Permeability of ego
boundaries 2h3. w+atx k) olch, Aeww whAle] el A, Al FoAal ) st
ol (Self-concept) o] HAHAAAY HAoA AL Fel Az & A0l Fulo] A
A3 AFANAE Aolch, At A} At AAA 2R fdul(fladbility) 7 glo]
Aw AL W Foll F4H A AL eopste AL 4F dol obdnh A= Aol A
g Aol AgF o] 7] HEoleh wek A= el elA whek ego flexibility 7F A
5ol Aokl g b okt g ool AR B AAlY A-DErty AANE L
Aol

Guiora o] 43 A4 7H & A2 ghol THT F gk 2= &7
empathy & 35324 23 ofd F83F Qamolv] =3 A E WAL IAE 2w
= Aoleh oA st olfE 2 vl eJA = do], £3H5°] homogeneous gt
ol §7] = Folet. o] A3 AL language shock o] c,d7} flleg Sz U F 9
t}. -Language shock ol 9J&f4] g E<kzt(a, b)2 A9 71 & ATz Hal4 F=
E 9kso] Wigler(c,d) 2 A3 AL 7|E9 A AAAZ D A4 =t 3
AFE vl 5o ol 2 W sk Fow mhgol Folx ¥v I, offl tapez A
& 35019 & mAske A, olx HolEx] A TP Al a4 FAgE QA=
Z QoA AHZRE Y] A2y FHE A2tz ok ek o9 2L AHeAE ego
flexibility & Zt4stx 7] #Fol dol s 27k Zahs et stk w2kA ego

ol
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¥ Eoxe
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20&
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5) Guiora, A.Z., Brannon, C.L., & Dull, C.Y., Empathy and Second Language Learning, Language Learn-
ing,'1972, 22, p. 113.
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flexibility & ¥°17] YalAzts £ dodle SswHe Adte Aol
o] mAE Y FHAHolY FaH S 2w nAsA g G v g
A ez F4ad 2o Fdigx & £ A AEA WHee
7} A= AbSlol] A d AAY) Bl 29 W& (empathy) & FEZ 4 Aol 3o] 35
S- b shveta A2E ] wfelry, 2ok empathy & o9 A Aeuz AAsE F
sk ZhEdlol Al BT8R ¥owd s A X5k Ho] & Grammar-translation & A&
empathy & 7|2 Z1.& Felztxz B F Qo) (anxietyd] 17 Arson? xFo] 24
€ S0ERE Fx deh) s E9 WAl A9 X RE BF uu e Aol o} Fe
o ZAA A Aol M2 7FA| Fo] BlFtd Ao ZH A Aol & Mt HIHEA Fu ARg
A A whEol e AE 9ol gel

I\

Brown & St5A =4 mejdljof & 8424 A9 F& 2 A A AAY F¢
gz o wAEA HYAe] =go] Ak Aoldh, =z ZFguElA F AAY A+ AE
S8t ®Hrlz ¥

A= 2 71 AR AAZF Aot IR Hole] A5E FASE SHANG S A

SGE Fust A Fste] Wsele] gl S T de Aol dEEH THIES I
THTA S At YA dgo2 $4 oz f=(@94y) wHEA Fx dde] 2 &
H AMEE old dotne & 4 A A0t Aok ol 4 AR AR Fo] 27
) Zoll 712y ctellA 4 A9 duidde] & s g7 ol A7l= dAdolztn B2
=

3

AR A7) o= reflection-impulsivity o] ZAlo] A3t Bo|ch AFd o] o)oAl =
e d¢ H2Ed A% Susts F9 ofde] Hr FRo] Be AE ez 4SS B
4 9t}d, 2 AYo|A Kagan & thS3} 7ol Ad#dtzm Ueh?

Impulsive children make more errors in inductive reasoning problems because they do not pause to
evaluate the quality of their inferences. The impulsive child responds quickly in situations where
inferences are required; he seens to report the first reasonable idea that occurs to him. His failure to

censor or to evaluate critically the quality of his inference may be due to too tastes, on the

6) Brown, H.D., Affective Variables in Second Language Learning, Language Learning, 1973, 23, 231-
244,

7) Kagan, J., Conceptual Impulsivity and Inductive Reasoning, Child Development, 1966, 37, p.594.
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otherhand, the impulsive child may have difficulty placing effective inhibitions on tendencies
toward action. He may find it hard to block the carge to blurt out an answer even though he is not

sure it is correct and even though he world like to be correct. On the other hand, informal
observations indicate that a fair propertion of impulsive is do not seem auxives about a mistake.

The possibility of being wrong data not elicit as much apprehension as it does in the majority of the

reflective children.

FHA Q149 olE “ Levelling ” % “ Sharpening ” 9] ZAlo] A3 Aol 483

5 Aestz AAE st AAAA Avl= ddoz AA3 FHFe] Aotz A== 7MY
3taz ek, “ Levelling ” ol AR} 7] A4 At 2 o Aoz 228 WA B
oo e A 2L AREES AASZ 84S 453 AR S F Aol dutd oz 7}
43} 5l A3 W3lch “ Sharpening "ol AR Y3P S distract Fro] glo] = + ¢
& A 71 st A A A7l BAFS w3k AP A= “ Levelling ” 3} “ Shar-
pening ” & 22 A9 FFoleky A7 A% A9 FHREY Aetn P9E o]
gz ok z28 3z AHE 8L control 3} ¥ ©F personality organization? o= &
BoFz vtz sluiA defence mechanism 7} < ¢} (repression)©] levelling o] 34|
7b etz FAskw Qe goldhgel A4 WA £FE 5T 2 W, ¥,z
Az @A Wk A e}m 4Y AHE 8T F YSF Atk = i o2

o,

£tzte ]ah_ g2l A9 ‘§°ﬂ£ Ly ‘7l"—:— Aok Bz dodle W& storyE

=2 23& Ase AF Asel A glel levelers & A7k 7o} vl Eo] 7ol et
Sl "o}, 3, sharpeners & Alzko] 493 A E story o WES AU 7o stz

ehe A9E Igeh

AA P JUsAL G4 & AF @ Agvih 2o wlol AT YA Age 9l
o wetd 4 449 oo B&e shoby 4 glen] Al AA drill g A% o, o
bt AR E fstekn & 4 ek 53 4Ho] e FAL Foluh 4919 o] v}
W ogokdel 3 4% gl AR §FEAS I + YL YoAA FES Axy
& mokl WERel st WA A7 Ade) B o HE speakingo] 4%
du13e ¥z AW 2AE s ALsE 4 ol a4 oA FYS S
) 4-g BEo FYth o] AL empathy st HA7 e F T T U} Aok



Joldest ke Ae (HH—) 7

o4 Al FF ol9 ol A Fojdt5e FAE AR dTE VA, JH4, WFE P
T Bt 2 7kl e 22 e A7E BY) R g,

Empathy A/ A A7t 53 vk AA "t A7) 4 (Self-image) o #g Aoz A2 Aot
Z FA A Aol i EAANE A4St Foheke Aot 22w d Fof self-image
7b E3 dgel weh dolagel 9Fe FEX A 2]l A ATHR)IY FF

A A2 F&ol otvet Self-image & A 4 A XA AE 2Fstn Q7] = Folot,

Ross Stanger = t}2-3} zto] Awistz 9o} ®

Self-image is a kind of sure of all one’s experiences of himself. It includes an image of the body (strong
or weak, dexterous or clumsy, handsome or ugly) of the intelligence (bright or dull), of the emotions
(affectionate, timid, irritable), of motivation (ambitious, persistent, etc.)... persion’s decisions depend
on his self-image. If he perceives himself as stupid, he will avoid intellectual challenges, evern though

mental test shows him to be superior.

Self-image &) ¥ W&ol HAAE BA7L Y& AP At 9] G5l YolA FAT
% 9E sdolgn AL Ag 4 Uok

Exel A Fabes 39 Add 4A9 S-S A Hkeh o5 WFs YAt AL
d Aolx Feid g2 Walshe ﬁcﬂo] g3 etz Ay =
1 A9 clell4 Hzuts} zFo] ATl A (HR &5
el suow T4, 450l Addtvtae & F goe Aol A= oldlst I F e A
olch. A=uyel A3 A Stengal & ohg- 7ol wakm Yt

..the desire to obtain an accurate correspondence between an object and the world signi-
fying that object is heightened in adulthood and especially in obsessional neurotic disorders. Thus a

too-intense demand for accuracy may slow down the acquisition of a new language.

8) Stanger, R. & Solley, C.M., Basic Psychology, New York: McGraw-Hill, 1970.
9) Dimsleur, P., Mosberg, L. & Morrison, A.L., Student Factors in Foreign Language Learning, Modern

Language Journal, 1962, 46, p. 169.
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Grammar-translation & 33 3le A3 F%E 2Fste 4¢s 24ty & 2
2E gidh

Ego flexibility & Zo A7)z E47HS 744717 alAE AgAsH F222 7 o
NAE APFLE dodlm A& Folvh A28y 7hwl A group therapy o Eull g o]
S}4 (Speaking) o S-&akel ol ol 2 Aol AL Aolhw Az,
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ABSTRACT

The Learner’s Psychology and TESOL

Kye, Myung-I1

This study deals with some psychological factors that may affect English language
learning. The factors that are reviewed and discussed here are enxiety, empathy, self-
image, and the cognitive types of the learner. It is argued in this paper that those
psychological factors play significant roles in English learning situations and thus should

be taken into consideration for a more effective English teaching.
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