WA

& P F*
I. % @& 2. BERE =AY BREH
1. ZBRP.O ZERRY MK V. BREBES SEHEH
1. &Y BEW 1. Bruner ¢ #E&%5 R
2. HF AR 2. Suchman 9| ¥EZEFIER HKE
3. HEY Hik 3. Oliver 9} Shaver o] H{EEEK &7 &
. BREHE @& V. % @

L AL HEe A0 BREBE
. F &

19608 ke WAAA T HEUHEED] Ao Sk B LHE R 2 ¥
FHAL o] mEAT LT FA HES dAAR AHD F AAL, T ARAAEL dE
3wl AEelt AX FqdlAe ZEAel FeiA FEe Aol ok, FAsh
oAs e BEelA w4e wobok At Aolek ¥ 4 ek Y 7 UHelAE 19731
of AR Flehasl Fekae] BEBH} FEHY niAgdl oldw AXNE wddw, |
AR Ada 2w e,

ook ol del, BERL HEHES THWdols ¥ 4 At BRBE Tt HEHES
Lgol FAE B AREe] woe) Aol Hel fou), HERE ARAA ndo] 2
Sl ® BT ol A KR £48 A Bolz dow, Be mAbEe] B
BEL o9 wEsdel R’ o olssha gleh?

B QTE WEEE =33 o4 Rebw wd oWt st o 48 BEL HEEE
o F9 BREES A B oY ¥Fo2 n3, o|F s HIOoZH HERE
of 4 Fash @

B QFE oesh 2 FAll Wkl st g,

HERLKR (NA) LA
1.S. Bruner, The Process of Education ZHE, THEY @) A& g4}, 1973, p.6.
A FA, TFold v HEHE 581 AL KB KB 4 A9 =%, 1975 p.15.
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2 SEABEE HRIEE 107, 1980)

AA, BREF fGHEel £ + A+ Bih0 HEHRES HFBL odd A2
A, BRERS @ae %A 32 + es?
AR, BREES RFEHEML oW st ?

I. Bl ZERES K

Tl o) shEA ok stevtel BF KEFERY TAL Fante] qaAtF edd FAle
B, o7tz ez o dige] AR sl HERES TS HEY, AR FHik
ol @3t JA4 Jv RPEHZ stobd &, w3 PSS RO ZERE, KB
O BERE BEhO HERREY A AR el o g

HERD HERES LA FE 2047 272 FELE 5 MY Rt IS
7R R i (formal discipline theory) ol ‘%Jﬂle" ﬁ”‘#ﬁ ‘ﬂ'ﬁh‘/]— B A ok o] B
osle, a1z Kie A= TEEE P2 ehER :ILAE]"i A Ltﬂ I TEEL AE,
i, ABME, HEE, RME, BRSO oA AAelvh ol & KEMEENL wHA| AlAlY ZSAY
By £ 9dome, ¥EY HPE FASHL ARshe 21, 5 KiilgiH (mental discipline) ol
ek EEHEY WAL o] ZAd uFe] A= ook de, A2 F8E& Tokste vldle A
3 AT 9ok oA, #EB v WiFEE FfEel v #HENE J2e vl Adee, HE
o fEfEe] Tolel FE WART ZEln KES HEE, AL RS ddste Wwds
nhaskx) 2 B HEPF del T Y LSS R o2 BESHE Aelth

gL HERES 192014“11"“/‘1 195030 Zeoll o] 27 74X v Fell A FuPw w53}
H $Eo vy, olFe Ay = ib@h BEE KE2 Aotk vh Dewey o] F7-& 7
22 3 Jrh AEEHEE ZBolstns B¢ A& Dewey o T3l ostd, HEZ BAL]
EEhol Vb L& RS 15t ALWES EHAVE dold, AR A3Y 3 TAde=
A AR5 BHEES FEZAJE dolvh, 2nz KEtY Tads dudete HE#Ed ibE
gl Aolelok dhe, obFe] AslWBellA wHwste RE =e Asl7h £uk2d 71531
95k} o} FellAl FERSE AFFES HBLR Atolok gk o] & 3t AFEHEEE LSk
Ay BEJ FAl A6 w2} H(core) S FALZ wHHEE TAYYE 23 kR
e HEe, HEbhO HESE 2El, obFe] Bkel BEE R £ %“?‘}‘”/]— 5, °oh&e]
To|E L gl A MEE obFe BN 2HEe BBY HBEE Fshd shz23
£ ol

Bruner o] &3t ol 1 EBRIRL KERES, BRWE EiRe T2 3 EH &
3) T, [HEREET A% w1977, pp.86~1dl.
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BREBES ik 3

e 8 ezt £+ don, HEHES Dewey 9
A% 5 doh. FETALSE A, ANE, Hikd 23 BYEss o

1. &2 B

BRIRL HES FAIE ATE FAE KEolGE A BNE 24 gtthn F43
T ARE ek olES FAel gshd, HHeld BECKS A, 1 A6 HEGE ATt
T 9E Adelme, v FE FAE £t Aol 44T ANY, HE FAL A
£ e o AT FRE ERRRE AT A, AEEES 90 KE 5 o)
#

rPr

B HREE RS BN E Av 2L WmEN - KBS E o=y "o Jd-ee ZXE3)
Aoz A F A
2\ BRI HES BRUE o] wateid, A& fEtkel . Bl HEE TF
e AgE AHE A st 7B Te3 545 AEMS 2 253}, Peters /b @3}
= “/\Fsﬁ“/}-—?- BEL=l HBEE”, ® Phenix &) “EMK”,® Scheffler & “FHEl| &3F BE"Y s
B Ads 93t 2 4 ek F, Peters & AlAE §33d w4l oz @At
shelsls 85 B EE 252 3 Ao s 43 1KY Al eg ®gtow, Phenix =
Ql7ke] EHES FiEE AR E FkE TR 2l o Erkd KA BEE Tk 42

el

ARNEE Eeld QA WA 2 A, o] BT Ae Aol AxemAY A 1
A Ayelel v, Scheffler & JFHEll HikE I3 7H‘é o2 shopsta, qI7e] 44 ®
Q1 FE ogt BE TS WEAvlE do] #HFES ¥ dolztn T

QiAo w, Akl A2 ARAAG &a 2k BE Aol WS Hikd ¢ ahe

gholed A 4 gt ubE FiEdl dAshe shebste 2 wateh GEES AdE BHEE

e HRe2 TR «, GEHEE B BES SAC st ok P dedd 23
s AEs BEe T EiS :H}oM TAE AR Y, EHES EANAY Hads
AR sk wxEelrh o4& Takste EAE SR AL A7l ALY &V o -
QR Astd BAIE s Aste Aol okl AUl U HES AEFx e v
E A goA = obEd A 4 9w, o] Enk MEBIAY (intersubjectivity) FHHE FT3dvhe %

HU

o

4) R.S. Peters, “Education as Initiation”, in R.D. Archambault(ed.), Philosophical Analysis and Education,
London: Routledge & Kegan Paul, 1965, pp.87~111.

5) Ibid. p. 88.

6) P.H. Phenix, Realms of Meaning. N.Y.: McGraw-Hill, 1964.

7) L Scheffler, “Philosophical Models of Teaching”, in R.S. Peters(ed.), The Concept of Education. London:
Routledge & Kegan Paul, 1967, pp. 129~130.

8) K. Popper, The Open Society and Its Enemies, Vol. II. London: Rout Ledge & Kegan Paul, 1945, pp. 224~247.



4 SRR FisCHE(A105, 1980)

ol v},

2. HEL AT

BRhD HEY M3 T3 54, At d4xE, B = Mk 2 Te4E
Zxshe welA Ze F drh A4 =AY FLAS Aok v FAL I AU &
ol 2o} AAdoe s HEWY MES /e A$nc —B0 BE7T 4 Aoyl
gl frgslete Aolvh? 4 —y EBee AL vz olw HHtilA W Rl &
2 gAY BEd AE5-E stelvle golvh, 2 =E A A9 FTa4dE F
St AL 2 Ao £FEs FHaAE Fohe Ko] oz}, d8d = A4 A £
Eoll 20 HRBE Adtos ngsate bl 2 =57 gk

BRL HE S TS AREe] T2 T & Azt 2
FEESLS] AdAd el HEF :6"3"5'] d FAS FHEtkd & o, Bielor wE FU
HES AE et Aolvh, Bhjelzt Afst dAax oz FA&)e AEW RS Eoldh
BRI “@Es v wy”, “5511943 B = wmFe 99¢
g7, =y ‘553 #ad BREHES /A SEERY 2 391
e AL Bifjeldt & 449¢ AEMLR oddte WY, Ex
T BEE d = B4 el 2 kR FHRE TEIAE Aok

HES B3t mF(Es Bi)E& 2 7kA $F=2 T3 Peterson, Henderson, Phenix,
Hirst ¢} Peters ] A S A2 L8 7} 9t} Peterson-& MY EFHe] g0 24 1) H
B B, 2) BB B, 3) EREM BR 9 FEW R URE Ex gon,
Henderson & 4135 i8Ry 413% (knowing-that) 3¢ HifiFi #13% (knowing-how) & & 235},
AR ARk wke] HBtEA] wolEeA 4 glvlm FA3v) ' Henderson & HAIA 24 E,
L BACE 2k MRk AAC =k 1) S S8, 2) KA &E, 3) EEGER ¥
Fr3ka 9lv}, Phenix £ mSul £ 249 BRISY REH #ES &0k (meaning) 2 A 3}
I, 1) REWY Bk 2) RREBREY Bk, 3) FEM BBk 4 EHEM B 5 MER Ek

I-N

o) % EHAA T +
b 3o RUMEHO 2

_N._$L

9) J.S. Bruner, op. cit. p.74.

10) Ibid. p. 208.

11) AR. King and J.A. Brownell, The Curriculum and the Disciplines of Knowledge. N.Y.: John Wiley, 1966,
p. 68.

12) Z.]. Swab, “Problems, Topics, and Issues, in S. Elam (ed.), Education and the Structure of Knowledge.
Chicago: Rand McNally, 1964, pp.4~12.

13) AD.C. Peterson, Arts and Science Sides in the 6th form. disscussed in P.H. Hurst, “Liberal Education and

the Nature of Knowledge”. Archambault (1965). p.62.

K.B. Henderson, “Uses of Subject Matter”, B.0. Smith & R.H. Ennis (eds.) Language and Concepts in

Edudation. Chicago: Rand McNally, 1961, pp.43~58.
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BREEY MK 5

6) FIER Bk To= TR

ol Ao S THI= P X WAS Fdld & F Y wkel o] ML 1AL BT
3 L“;H Sl wel TEs, Qo] AEML R WAV Hss WAL v
Agoleh v, M#ES ¥ /A FHE TEse AL 2 BEHEY 53 S
st Aole, HERES n54Ad aapdos
ol FAbehe ARHE, Bruner o 3$ Uwl e #EE M A ¢
£ x}‘%}%ﬂ ghdsle] of & Zlolwt,

3. #F2 F&k

HEE Bt ¥k B B A9 AR ez AgRn, dad, Tzl 94
AFH 49, ARF G 5 FUAN6l FAHE el BT TR AoIIE S, @
BiE HEE S nA—4e AMBIRA 9% TEE dUsIE s, MEMEH, U—
B, N BE S 2o BEKE HAHE A TEE ArslE Ak oA o
A HEHEe B e A2A U HEAE S45he obTd Ralel gleh w4,
OS] HEHEE 58U KEPNES o9 22 Askl BY FAAL AR A4
+ glwh
ook wel, HAEHEK T TL HEH Hrkl $A5 BEEME 2qdn AL
e e T2 29 4 Yeh 0 BEENE o9 2qskx AT A 5
AE Bl 54 FES 9A 2A AAAE 44T A A R S 2
B onlol FAGA GEAnE 2ARL AWk TL AL BEY 474
% h2A e wol et ¢ TRsa duh dAd, T Adsh wE e
Aol MAolehe AAE FUT ¥Rl FaAA, A AAel vFel ¥ o A=
£ £59 ield, @2k 1A AL PYE Febok Aohn ¥+ gk AT K
Fro) elulol $4aA AZATHE T 1 KRHE BT EdstE YA ¥R Py
= stEAvs gelen ¥ 4 Yk
HEHE Sekn Eolehe el GkekAl steAne 2o BE BRs 24 e
AR QAR B o) WS ARARE B, T HEE ¥A e E
} =% sk DFoleh Scheffler o] FAol 3w, “X7b Q¥ IPE wel A3 Sl
£ Qi BY A, 2) X7b“Qrk BY7E 9E A, 9) X7k “Qrt HUE e mikE
AR 94 A 59 Al A 2A] Bashel ! Schefer o $Ao] AHLolTha s, ol

15) P.H. Phenix, op. cit.
16) ZEHLH, [#EHEFEY FE) AL 53084, 1975, pp. 93~94.
17) 1. Scheffler, Conditions of Knowledge. Chicago: Scott, Foreseman, 1965, p.21.
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6 SEABE fascd(M104, 1980)

WEg sheAtt 2 T ugel o 18A A& F 2 AEel RIAES 395 s
Fr el ¥ 4 ek AUd At h2AL A3 FYEe olds: A F
Qairhz 3 4 guh deld HEFES BRAKE TRA0e F9% eln, KEHES
FAL RWHES BAh Ao A gk

HEFES o0 54 psd A0 BE BRoE THT &, At At Az
pazsel obe whgol F@elob deh shukskd mak 2ol m;% ohe FEg mEadE
F450] FEF A=A + §o] WRolEh ol mAS BR PEs BRAs FLskd o
T obe W (AR S Aol L3 UE FHR 4ol ohlel, B Awsel 1%

I BRBEY He

FREREY FE e A9 #R9¢EE% (Inquiry learning) =+ #§R.E% (Discovery learning)-&
1960 tloll S A mA A 2g A3-E iyl AEigeh AN ARE AFE watste
AL, BWREE BEFREL oz T4 o] ohdel, L oAl o|o] BREF L &
AT Aeolrh, oA, Platon ] ¥FERE F “ol ="dlA] Socrates 7} ol A olA] A

tEAE gL FAFA TRA FE7 Ao ohvzl, TR st F A4l MAY

= 3
2 B3l 228 waAd YEE = Aol Ao BREH] 3} fIHoE 53

Do, BRSE WAL GAdl Ao AR e BEIA EAD 9o, w5
HES MBARS Aol dvky F + Uk & EHRO KA RERO HESE A
H: HER HEE AATE B4 wek BABE WA T A FEow FHY 4
ek,

1 4MELe| BESEA RRBRE

ni TEH BB L 24 ?‘E £ 3ed T B e BERER AF, TA

) J.S. Bruner, op. cif. p. 68



BEBEY ki 7

IAE o R REEN T KES Adehn obE) Akl WA, Te|w
BHS} ol5e FURE A 2Fo: KES FASGE oA T ¥
7
A

ol
b
o
>

2
A

o obFe REBEY YA gE dad 44 g, o

X
H.l.u
o

5 Yol A ok m§e B frd BEsL okl obF 22l gEHK
E%F3ke 5ol Ak old obFE FEHA dAAA W= Ao ok,
2 AgedA wi$e, wae obsS o Fel s Aol ol b 4%
- WS g e 98-S sl =k
= RERL, 2Ea ZERY e okt mEEIR KRS SHdA ESE
% WES et AL s geE Edus w4 wke 4RE Aolwn ¥ 4
ek, olgk AL ML HHAl Ak 99 Fel: RUR B BRR BEo= e
T} o)zl BENA A BREBEFS @24 Ausubel o IRE & ek
Ausubel &, FEREFE @ F5dol & BEAR TR BB #rRsEA ¥v FHikelw
I EFEDTE Y 764 EE BREE AlAEA Gevte E-2 Ausubel o] 9 dkd, Tt
o i Lol TR E-E FMLsls] elAldl o moke B =v #RE g 24l
ok & Xk Wb EEE—BES] PlE 1A It Rades dvhv etz
Qertdl weh gepAlel ol¥A & A, R B BREFE 998 TE=EE Aol o
Uz}, ekxle T4 d$54aad w9l AA Aold ot THE g & Eoluh ost
7o) Ausubel & FREEFES] &S Kl st AAS= BEREA =3 F53H &
s, vk el A #HAe R RS AE SddA TAI
Ausubel & FEREBE S 6712 KSR o] XM—"% e EgS etdAd € dSska 3l
ool g B, AR WA FL 180Eehe 48 EAIS sh2A e BREFY A 1
o &2, A E U BREEC do] YEF st A2z FA A g7
meokel AAFe] 1d, A, Futs, £E/E FuoobrEl BE AAAQ HRE FA g
Eol & = F 383t/ uk sbe Abdolvt. Ausubel o] T3 FEREFES A 3
| &2, dad, “ AAF WAE A Aoua, o e A mAe. o g
B ws 2aAlL s 2 v
wA galg APAQ #HRE e 9 garh 2Hx wATSY A68 L, w4t
S 3

& B vk AAE ANA g A, 2 FEAEoz Bl

2o
d
do o ol

ofr

X
m
o
B

2
2, _I¥4
oflt
bt
o
S
i
o
ol
)
re
ﬂ
=2,
5
i
L
A
ool
=2
ofd
ofrt
A
fr
(i

BB o ﬁﬁ“ A Sl Al AAH = REY ERE e A== shohd o, Mg BR
E47% (pure discovery) o] EAX, B REZ (guided discovery) 52| THriELo]l slg= £ 9

19) D.P. Ausubel, Educational Psychology: A Cognitive View. N.Y.: Holt, Rinehart & Winston, 1968, pp.78~79.




_8 AR R (A110%, 1980)

™ %, Gagné 7k A-45hE AUM BLEES WL Ausubel | BHEE Al 19 24
Avkn ¥ + gor, RANKX BREBLS Ausubel o] A Al 2 £F o] 49 TATH B

Ackz ¥ 4 gk,

ot L

2. BREBESEAS BRERE

BEEE e ey BEREC R stostax} sl AREL, #HER KB Y4 K&
il BES REDOEES BE sastd olaldtrl. §, Dewey 7} @il KBS oFF
A AZgel sk AL Yulshs Aol ok, T My fEHS A BHEREE A
£ ou|gie) ) wdebs] KERo] HEW HES FHAE AL A M fEMY 95k 7
B dol 3sNA olvl olo} 2 MY fEMS Dewey = &R B% (Reflective thinking) 2}
2 ERoH, REW BERNIS 7125 4& #FS BMS= Agteh Dewey ol ¢sted K
B BEYL “AAA mEE, A& AR Rl v Fo AR E FH o} 2

g, obFe BRE obFo] Ll Fnlst okl Hbldl MEER EBRE olFo] Lk
AL uigte}, weld REHRD KES obso] HKE Lrle RES 7FEXE Aol oz
HFE 7FEAH obFe] BRE L7 EF sFEA ok dbrb= Ao}, L2 3 Dewey o] &6},
#HELe] BURE obFe] LA/ES 2R = A YL 2 RES B ES JtEx = A
Qdl, o]AMIEF 7F2A] 7] A= HE RESE REMeR BEIESE stea & Yolrh

o] 2} & Dewey ¢ HEHEEA #3t 4 4& AU & -+ Bruner = BREE S
“FoAA fHHE dodd 7 UAEF A2E AR =l HEESA Y #Psls A7l 39
3o} 2 olw) BREBE 3 FoA ARE doA = BRMA BEE v|dtcl Bruner & &
£ Zdo|A BFEY FFE 2A H#PX (expository mode) 3} RFER; (hypothetical mode) 2
2 7R3l JBERel sk BEERY] Ay Sx6 A3 AHE ML s BES
F3be, Rl g Hfiel Bho]l §FHoR I EAY ARBE FTE & ek
o]gAl ¥ = Bruner 7} @3l BREBHI I R BE B, F BRHEEY BER
g 9ulge

aed, BRFEHGEY BEL #HE 93l wwse] vl Burner = BfRHFES BE
a2 ol EEE T Aol okl 3l RIS B Ak = BRL Bfigsle 1
zpAl ol {BfEE Evth o] AllA Dewey ¢} Bruner = Aukd ZAs)E veplicta & 4 9l
Bruner &= ¥#E 7225 #HFre] PRIEFE (middle language) & 7F23 Ao ohizl HFN4
"20) R.M. Gagné, The Conditions of Learning. N.Y.: Rinehart & Winston, 1970, pp. 227~228.

21) J. Dewey, Democracy and Education. N,Y.: Free Press, 1966, pp.113~115.

22) J. Dewey, How We Think. Boston: D.C. Health & Co., 1933, p.9.
23) J.S. Bruner, On Knowing: Essays for the Left Hand. Cambridge, Mas.: The Belknap Press, 1962, pp. 82~83.
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BRBEY Wi 9

ZE (language of the subject) & 7}2 4 of dtv} A3t} 2% Bruner 7} 23t #F T
Rl A3 g EHEE dnske, #HE FFER HEldl AT HE 2 AR E Y

. A Bruner 7} FA3 AL ERHBEANA HEY HREZ - AFEE T &
o= Agd Aol ohel, T MFEE HEgusle BE AR E TLA sk AT Ao

°l Aol A AR FREES A0 A3 Tk A, KEN A3 BES SEE «
Foll, 27 =4 KEER 8% GollAw BRE ek 5§ BREPO HFY dA6lA
2w, Ausubel ¥ FREBE &S TAANE At A2 st F 1 BES BRS
EE b 919 AR REEE el ¥ FAEe] BRI Aol AT T = 9
k2] e}, BREBE| ™ wAst Fl6lA wetelr @ AXal Ze GKRE Yvlske Aol of
Ue} okol ol = olas]elok a7 o Fol ek,

o 8o
J- RSN

V. BREBHEY #FEHEM

ol Al A= R uhe} Zo], BREBEL BEBES Sl 7F23 = kg AAdgE A
e2A, 4 zahe Mol 4L EE 2 A6 A AEAES) BEEAN 2 e
g wach debd RASEY EEENS 24359 9449 AAF neFE A
| ohdeh, AL Kbl B3 B BEL AASE Addn 2¥ + 14 el
FFE BB 264 TRAGT e, BREES BN MHY FR9T o
AA T Q& + ek
AR He SAbBel osle] HHH T LA BREEY EREME P ook
24, HEH MY 23 BuEE AL E Socrates ] KA (Socratic Model), Bruner <]
248 BB (Concept Attainment Model) o] lowf, #EERRY 13k w&3 A= & A
o 2 Suchman 9] #EFEFIHE #E (Inquiry Training Model), Bayles 9] K41 BE Al (Refle-
ctive Thinking Model), Massialas 9} Cox ¢ jt&#} #EREEE A (Social Inquiry Model) =
+ 5 7 d3, HEN S w53 AdE== Ao 2A Oliver & Shaver 9 HEEHE 4547
BB (Jurisprudential Model) & & % )},

A7l A= 2 BBt AA 3 adste] Bruner o MM B, Suchman 9] #EFEIIEE
B, Ze]x Oliver o} Shaver o (H{EEWE 447 Bifle] HEBES 4 nr= v

1. Bruner o| #f&%5 &R

Bruner 9| &S BHU-S Burner 2}4l¢o] wbE Ao ohz}, Joyce 7} Bruner So] Zsi3)

24) ].S. Bruner, The Relevance of Edumtwn London: George Allen & Unwin, 1971, p.109.
25) B. Joyce and M. Weil, Models of Teaching. Englewood Cliffs, N.J.: Prentice-Hall, 1972, pp.109~122.
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10 SEHABE R (104, 1980)

“Eﬁ%-@] A6 (A Study of Thinking)”& 7|22 HFH3 Aolv} o] RPN A ZA=zstmxl |

2 FPEo] MY FEL & 5 A dkn, 2} FEHoE AEE HEY 4 YrE
a4 74 %,

S B o35t 2 9 JHA A2 AR,

A wANAE IS =o1E Arh. el A4 vz FASAdA g8 kX ARE
ko] BEw Aol AR A4E X AEY ASE vk #HfiE delsi 22 s
AA A FAEAA 2 o] &S FHIE obdsbE GE T, 283 A2 E EA
F52 A Bl ow 449 AAME ¢HEE 28" FAEL ZdA FAA =
ue] AL St @aol v FEE Aoz AF3r agx FPEL 28F 1&‘%

olv FEE A3 Bh(Bik) 7t ebddrHE AS Bl 2as g4 E0] Aol v &
& 2 dzbx ASHA T2 5S4 BRE A 5, o] wAd AL RMEE 2%
ST BHRS A, 1AL B HHS e TS Fod AL HES

o A AL LKA B $ADT SR I AYE 45D ohgel, Ars
BhE 2R FASL ol 2

2 AEE 5571719 B T Bige] o4 Aol
< W EEE Eet Rk 849 BiES 2SSl "k

Al A A YL B B HFEA A A7 H5 s stobiel o)Al 3
224 FAEL A7t A5 @SS Bik(Es BN E 48] € 5 A ek

il Aol A e AR BES ddrh oldd HEL oE I FLER s E
AU B2 AgelAl EHS BRE 49T o o Fold F vk o9l T HMELX T
e MABAENS AT FT4L =5 &by A Aol

Bruner 9] MM HEIE g okslwl whist 2wk

1) #2ME =l
* Fuﬁ%*o’] ?&J‘%&
- EBRY BE
- B B
2) MEAHENE Bownsl SHt
3) & B BEOW HE



BREBHEY Mk 11

2. Suchman o| 73k 1&EI®

Suchman o] ¢]3}e] ARl £EIEFIBE BE (Inquiry Training Model) & F2 Saldgm AF
Td FAEL Aoz 3 Aolvh. Suchmandl] o 3ha IR S BEEHQ BESH
&5 Burmes, BRAMOD, WEMNOZ, HMmez sddq Hae dysis HEEe
A S Al 2R = 6 vk

BRI g3 2L Al JAE AX AP

Alel=, AA WA= BRFEY] BEE Akd oz FESHE Alolth o] Al kA S-S ulolu]
& (Bimetal) o] 2= Suchman 2}41¢] z}lge)] w3 fiRed &3} 2},

A, MEE fRdE RANA TAE JHR sl e Aug vel Foh AF
M, E REL xABL ¥ B $L sk dek o] weiAY U EqelE g 2
Sg oz o] $A Moz 9g Ak F4 Hesls) ol Bos IHY A 2 o
ol o|AL A EBel gam T QAT Solerh odl: Fuirle Al xang
o= ate] st Hehsk A2 Ak o] AL A EFel Yo ohAl vkA ek o]
A FAyEe] Hgtalok ¢ ML ‘o) welrlsk AGEAL BA Sk 5 Ak 27 ek Aoluk,

A BA, S BREE WTHE DAl 4 FYEES T Wae] Yok WednE 3
B B 20 A5k BRIE ek o] AEL A 2, oWz duE + 9
S5 Folof e}, olAd Suchmand] ABolA wAlsh Ay Ao Suhe Axnm ez

e},

rlo
0

—E5Y B¢ % Estg e (a¥oh

—#o] 9] F& 5w Ealste? (ehTh)

—agd TR BE ANE 2% dte e (a¥H)

—93ell A At =AML ? (38, dEE A =AY

—47dl 7l & Favke 2 ()

—A & kA AAE SRR gejs, 2y 2 ML WA AFdun G4 T2y, o
8 Je AFLNAE dof & + kg ? (2E)

—28 A3t dolt AL 2 sl F& FES AP/ A B2 ? (ohr})

—o] Tejrl = d8elA MFor Fo FTRAVL? (e, 2 Adl gd 2T do] drh)

—akef A Fo g Foll FE ANE 2L do] dojnd = dgivte ? (2¥eh

—o] e AL 27d HolAne? (2¥eh)

—o] sl ol F AFLE st Bl 7 Yuhe ? (e, 3ubrle oA g

‘26) J.R. Suchman, “Inquiry Trainihg: Building Skills for Autonomous Discovery,” Meril-Palmer Quartely, 7
(1961), pp. 147~169.
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—o] Tl T A RS EA BA et (zewh)
—o] w77t & kg & g zolw AdE whAtA 98787 (2%
TFY L AEUte? (2¥eh)
—Eo] =AY E AFE vldsx] QL e? (vt =AYk el ?)
—HEA AR (e
—%o] 2= =AYGA Al B Al A A= Q9 E7e? (bt 2YE R
oleh) 5%

A9 dol A & 4 & uksh o], T WA AN AL BES Kere 249,
B 45ed, oo SWEY HAKE AEA e 3P0l
BRI vh T )AQ FERANAL AP TR Ask sl 2e A

et
3. Oliver 2 Shaver | EEERE N &R

Oliver 9} Shaver 7} #ZE3 712 25 &4 28L& pt@&# I5& A3 Aol
<2 vete A, ptgR 2ok EERY] 5 U% AAd Aotk o Fdl 9sid,
BAS Bt BES AAA7= Aol it@Fte] HFEHE ol EEREY 2249 44
2 g AR Az v st BES 4o A& W A A& Jehddn & 5 g
R EAE AAA o= st Aud ez Fon i shue thak Aol jt Hffiarigel
vh bk BEEE P ke Aoz 2 gAY REM et AFE 5 o
woleh, 1 2R FASE s F od JHEE AESAY AYIAEE st Aol ofy
dovla I+ HiEHES chEozd B0k FEEZES T 5+ JA sz, H
T ES EHtEs B35 22T £A19 LEBRS oL sh2at HE kol o of g

o 2 T

lo

Oliver ¢} Shaver & A5l ¥ 7kx HEBKES T3ste FEE AAsty, 2 AHE
thgal g %19?9%?\01] W] Fo] BASIES Sk Wby S Al Y el

1) —iEy RS #hH : TR 25 Aedl Fad" ubd AAR7F o AQsE ol
< wAlelel FelaAl Aol A FHEEAY EFE T dE X Tl
AREE e =5 31},

2) RiE@S2 Rk : bt 7kl TASEE A= ddA KL E o] 2w & 4
Sivk, e, “Fxo] AT MR FEY Aot A Qe Aol A 2e, 2] 9
As] 4R Aol 73] o8 KT o] F4 A= E Aot} whel FYTL Foixl HB

o

27) D.W. Oliver and J.P. Shaver, Teaching Public Issues in the High School. Boston: Houghton Mifflin, 1966.

— 70 —



ZRBRY 13

%ol 4 old [ffi7h o= AE ANH T b4 B EFAT JEAS Kol ¥+ 2
& Aol

3) B MR : FolA Al fol Tga @ESel ofd AAE Fohiw, 14
{3l 2t ool AT F ol EiiEel A2 F5E ol g

1) EEEHS BRUE: FolA A o049 HESKS 54 )

BE A AE ANE GAstel R b EEEKS B 42
T oolR M F olulol 3hEsbE dobd 4 9g Aelw,

5) IO WHES Bl CHE WAES U : S FolA Folx EAL A} ¥5 o
T ANE GAN 22 Gk o FL EAY Aulel A A9 uHE olsh f4a
3 7bx B A W Lol A4 ulFe] wA| i LFolnl,

6) X7l el R ol 4l el BFE AR L Aul FREL FolA Wikol Al
A9 @SS AR Dek o] AL FelA Aol alF 419 Bkl EFHo2 14D

4 9w,

T ER REMS M FAA A AR A9 wHE AL e 2 AN Y
B A4 297 31 9 sisk gk o] Aol AL 2ol 444 A EBE 2als
3, = 2 AAe] A9 EVEE BEsA A FEA o 4E ol wAl ek,

8) Bufiol R H : A9 AR AL EHfbarl S04 E el Ax Bats s 2
o wae] Aol A ol A Aok TR AT HEMLE TodE Bald oA,
— ko] Gl AEEL Foblol T MbE Buel shomd A9 AL wHE EEHA
Al A2 AEE SYoH A Aol Mt BE RES Folut U s 2ok

rl

o Aol A A= L MESHAS B, BRIEIISE B, (EERHE S AL FTelw Akl ¥
F7b Az g2 el T8AS = Y TR 2zle] EE b= wAdlA ol E B
vk &, HEEES B AE RENQ A4 SAC AW, BIEI BEAAE F
Y kb, el HEBER 50 Bl A= i@ fftst duds = Ekt 24 ek
A7EA BT AN = BREE, 1 AFAHd tAlE e gEXq J@igE 1z g
BEREe BEERS TR Aok ohA B A Sl e fE BEM—MRTE—
it —wamel BEBRES AXE Aoz s deh 2oy ole 2 BEMEH BF
BEE zIEL Qv Aol BREE FF Y T3 FRelete =¥ 5 o+ shezty,
BREE WELAS sl sk #ile & FfFst = vl & EAl7L A=k A BRE

tigel =R e BREELE Forlstr] «Eoleh



14 SRERBBEL FfsCak (41107, 1980)

V. & &

A F7A FEREBES MRS welr) st BRI HERES thE BREEC B
BREBE B st sty
RO HEREL HAWGRER 4T BEFO BERELs Ads] o2 Bl
A LEFAAE shekaeh 5, BRI é’c%‘ﬁ%ﬁoﬂﬁb FENeE BET v AME
e flsked, QRS AEEY RS Fielet ¥ + & ANks, AEM M8 ERS
T3l EEA S = As HFY WER Aevh 2elEe e Mwnd AR e EE: 2%
A8 wate] HA Fshe, ERBERIV BERELS S HFS HEl 2 5 ok =3
AAAQ B ARES A48l g FE 2+ A 2o A4 BREFURS FIEES ot
A7kx 8 FEE BEE e Aol WS T84 ek o]y Ao A, FREHE| LRI 2}
FAL BREFES 2RO HF o199 B HFEB ARAL ddd & F 9le

vr+w1, BREEY WAS BERL HE A9 REAL BESE 249 #RE 44
N A
WS JE2AR o ATkl el o] oA & HES WEE AAAAE g o) 2}
o jER EAVE BEEES Rdss AAAE, kT WA 9 A disk e,
B9 HEl AT B BE BEE dEstE fRG BRAE Helok & Aol

BHREEY ERNNS BREE B BRS Aoz s o AL, Brunerd T
W2 HEHES REHES ST 2 A, 219 Rk ERKme BEE =
Aoba & & glon, oA WaHES REM, KRN, ML Mk TREL ¢ 5 9
o ey BESE BRI, shie “WEe=A AAnth: 3 HEHARS %
Figko] g slolok @ob AolA, 7 wakdd S EEMMo 2 WAL Aol whyA
aeh,

B HEAE BRE A2 A9d HERR Ao AAEE U U HERR
oA BEEBE AAE S ANAL BMRL BERE Wil 23 B2 o8l o ol
oF sbel, 7 MEMABRS] BEE Aol B BTkl Wale] Egslobd Bast A
e, mA Aol BRAEE AL, EUde oF AE 2A + g @E
ol v},

o
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