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ABSTRACT

Vygotsky and Language Learning

Park, Jun—-Eon

This paper examined language acquisition and learning in relation to
Vygotsky’'s  socio-historical  cognitive  development theory. In
Vygotsky's view, language plays a critical role in children’s cognitive
development in that it mediates between children’s external world and
internalization of their experiences. In order to help children to acquire
this utmost important means inter- and Intra-personal communication
in meaningful ways, language experts or teachers need to constantly
establish an adequate level of the zone of proximal language
development of the learners, in which both the teacher and learners
should co-construct language learning processes through mutual
understanding and caring. Vygotsky's emphasis on the importance of
social contexts in language learning processes should be actively

reflected in foreign language classrooms.

key words: Vygotsky, zone of proximal development, private speech.

inner speech. whole language learning, scaffolding





